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School Context

School NameYouth Education Centre School Number0195

Principal:Ms Gerri Walker Region:Eastern Adelaide

Youth Education Centre (YEC) is a rualthpus school. These campuses are:

e Magill campusc this campus is within the Magill Youth Training Centre andigesv
educational programs for 48eeks each year, catering for:

o males 10g 14 yrs who are on remand and detention orders
. males 15 18 yrs on remand
o females 1018 yrs on remand andetention orders.
o Cavan campus this campus is within the Cavan Youth Training centre and caters for long

term juvenile remand andetention for male young offenders aged 438 years. The school is

open 49 weeks of the year.

o Outreach Campuwvas estahikhed to provide educational and vocational programs at a

range of sites throughout the metropolitan and also rural and remote areas of South Australia.

These programs cater for young people between the ages qflByears of age at risk and/or have

hadinvolvementwith the Juvenile Justice system. They are:

e General courses at the Flexicentre (four days per week)

e Bayer Road Transition Program for semester 1 anljpe program was designed to assist

Aboriginal students who were previously engaged in th@tanendi Paeindi program make a

negotiated successful transition to a mainstream school, other educational or training programs or

employment.

e Short and mobile courses to meet the vocational needs of the target group.

¢ Building Links Programnwehich is aVET course for the local regional schools for four days per

week.

e Youth Connections Specialised Services (across all sites).

Youth Connectiong Specialised Services

YEC successfully began the implementation and delivery of the Youth Connections 8gdecialis

Services in 2010. This has provided the opportunity to respond to the individual needs of young

people with intensive and personalised case management who face complex barriers affecting their

ability to engage in education. As the contract extendsss SA, the development of paetrships

and working relationsips with services has been crucigktensive capacity building with both

education and other support services has occurred and will continegpiandacross all regions.

Characteristics oflie student population include:

e Have had experience with the Juvenile Justice system. In the Youth Training Centres, these
young people are on detention, remand or police custody orders.

e Students under the guardianship of the minister

e Ages 1(@; 18 years al (some students may be older than 18 years if they are completing a
detention order committed as a juvenile)

e High percentage of students with educational, social and emotional disabilities and
disadvantages.

e 10-15% female at Magill

e A diverse mix of cultral backgrounds including about 40% Aboriginal students

e A considerable number of young people with drug dependency problems and/or high level of
substance abusenany with associated mental health concerns

e Disconnection from mainstream education or chimnonattendance with difficulty engaging in
future pathways

e A high proportion of young people from dysfunctional family backgrounds which manifest abuse,
poverty, neglect, abandonment and incarceration

¢ Highrates ofrecidivism.
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2011 Highlights

During 2@1 there have been many highlights across Youth Education Ggstirae of these have
been at a centre level whilst others have been at a campus level.

AcrossYouth Education Centrehighlights included:

¢ A glowing DIAF Validation report which acknowksdighe passio and commitment of alétaff
as well as the efficiency of leadership across YEC in driving and effecting a strong change agenda
over the last year

¢ Premiers Reading Challenga invitation to a special ceremony in recognition of an increase i
participation by 35% from YEC students. This result is based mainly on the involvement of
students in the reading program and is near the top of the State.

e The reappointment of Gerrwalkertoli KS t NAYOA LI f Q& LI aAlGA2y ®

¢ Rae Sinclair successfully winnan@hurchill Fellowship that will allow her to travel to other
Youth Detention Centres in the United States and Canada. She will explore a range of programs
to determine best practice in literacy and numeracy.

e The evolution of our Learner Management SystayMap, which has improved communication
and data collection across YEC and given us the ability to access individual reporting data from a
single locationStaff have met the challenges involved in the implementatiod daily usef
the system with peseverance and a constructive approach.

e The Bayer Road Transition Prograperatingsuccessfulljn semester one

e Increased and improved communication and efficiency in the transition of students between
campuses.

e Under a National Partnerships Agreementws Y2 1S { SNIDAOS 5SSt AQJSNE |
conducted on the APY Lands at Mimili Community over three days. Two teachers from YEC
trained a group of six secondary boys, an Anangu Education Worker and a CDEP community

member.

e Student assemblies atéhend of each term are a consistent celebration of the achievement of
young people and are led by the student group.

¢ Two students wersuccessful in winning first prize in the Office of the Guardian for Children
and Young Peopl€hristmas Card Competitiof heir artwork will be displayed on every
Christmas card which is sent out by the Minister for 2012.

e Sudents participating in Aboriginal Painting lessons have produced painting of a high quality.
The paintings were entered into plibart exhibitions loated at Tie Parks Community Centre
and the Tea Tree Gully Coun@everal paintings were purchased by the public; proceeds were
donated to Restorative Justice, Victims of Crir@me of thestudentsalso won theCity of Port
Adelaide Enfieldhboriginal& Torres Stit Awards Program 2011.

At the Magill Campusthe following have been highlights:

e The introduction of a new subject, Personal Development, with a focus on {andstivities in
a group setting, has been very effective in addressing theve@lig needs of our students and
has promoted a growth in their confidence

e Working collaboratively and effectively with our partners Families SA to organise successful
events and activities during Reconciliation Week, Youth Week, NAIDOC Week and Child
Protedion Week
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At the Cavan Campushe following have been highlights

Certificate 1 Building Construction hiasen introduced andrialled successfully with six

students involved and four completing the certificate. Two staff members have been accredited
to assess the work.

The introduction of a Sign Writing course has led to high levels of motivation and engagement
by the young people involved. Students have developed entrepreneurial skills in developing
products which have a market in the community.

Horticulture has been revived as a curriculum option and research is underway to provide
Certificate level courses in 2012.

Library refurbishment has been well received and creates a revived learning environment.
Increased interest in reading and exploring textesia new library design has been
implemented.

Specialist multmedia programme for Indigenous students commenced in the second half of
semester 2. This programme integrates cultural storytelling with music, art and video. With an
emphasis on developingdracy skills in a contextual way, it presented as a very powerful
programme.

At the Outreach Campuseshe following have been highlights

Bayer Road Transition Program

Eleven students returned to the program to receive specialised assistance in Léachcy
Numeracy as part of their transition plan.
The new program wasin inconjunction withDrugs and Alcohol Services South Australia.
Staff from the program met regularly with DECS regional staff, mainstream High schools, FLO
program providers and studémamilies over the semester to consider a range of viable
studenttransition options.

At the conclusion of the program:

7 of the student cohort engaged with FLO programs back in their local mainstream school.
2 of the students made a gradual transitionrm@instream classes during term 2.

1 of the students successfully made the transition to mainstretasses in hischool

One student who barely engaged during semester 1 did not undertakefahg offerings.

The program was evaluated by UniSA in cortjonawith the Social Inclusion Unit.

Flexicentre at Maaill

e All students engaged in a series of PLP seminars focussing on:
0 Team skills
o Positive interaction
o0 Definition of values
0 Two students completed IVEC
e Three students transitioned into further training demployment from the general program
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Report fromGoverning Council

Youth Education Centre has an agreement re the membership of its Governing Council to account
for the different student population. Members are:

Chair and treasurerRobert Bryson (Vahteer)

Minutes SecretaryRotated position by teacher representative&raeme Swinburne and Rae

Sinclair

Student RepresentativeTyron

Families SA Representativedo PritchardCavan)Sharyn Marshal(Magill) and Chris Birse
(Community Programs)

Aborignal Representative Steve Simpson, théEC Aborigal Community Education Officer
Principal:Gerri Walker

During 2011we held 10 meetings. There was one meethag was cancelled due to a memorial
service for an estudent.

Major decisions and achiements

e Strong voice of the students2 meetings were held at the Magill campus to allow for the
inclusion ofMagill student voice

¢ Regular updates re thieuilding of the new Youth Training Centre and the implications for
our school

¢ Ongoing discussions abt possible locations for the Outreach programs otieeMagill
campus closes

e Regular reporting re the Site Improvement Plan whicbtkeembers informed and able to
look at further opportunities for YoutBducationCentre and Youth Justice to work togethe
The Council has also contributed to the development of the new Site Improvement Plan for
2012.

e Financial concerns re:

0 The current funding model for YEC which will need to be discussed when negotiating
the funding model for the new centre
0 Lack of interst being paid on federal grants

e Regular reportinge National Chaplaincy program, including responding to the DEEWR
survey. This has resulted in YEC seeking a continuation of the program with a school
chaplain.

e Feedback re the federal contract Youth Coctins Specialised Services

e Source of information for Families §fw Youth Justice, Community and Social Inclusmsn)
what is happening in the schooT his has lead to some changes to programs and how we
work together.

e Discussions re the funding of tBaiilding Links program for 2012 and beyond

Page 4



Annual Report 2011

Site Improvement Planing

STRATEGIC DIRECTIENGAGED AND ACHIEVING STUDENTS

Target 1: 100% of students enrolled for 10 continuous weeks or more are assessed against literacy
and numeracy targets idenfied in their individual learning plan.

Actions:

Individual Learning Plans are systematically developed for all young peapkedfor more than

20 continuousdays. Each learning plan identifies immediate and long term improvement goals for
studentlitSNJ O& | yR ydzYSN} Oe a ¢Sttt a 20KSNJ I NBFa | f
pattern. Following structured professionddvelopmentactivities on an agreed process, all teachers

are involvedn the learning plan writing processThigncludesconsultation and collaboration with a
range of stakeholders, including the student. To resource this process, all teachers are provided with
one lesson per week as part of their teaching load to manage the learning plan process for a cohort
of students intheir care. The responsibility for ensuring consistency and quality of documentation
falls within the role of the Student Pathways Coordinator at each campus. Diagnostic literacy and
numeracy datgrovidesthe foundationof knowledge a which to buildstudent learning goals and

inform teacher programs.

The DayMap Learner Management System has been customised to enable direct recording of

diagnostic and progress data for literacy and numeracy which is then immediately available for all
educatorstoaccedsa Y SSRSR® ¢KS | RRSR LINRPGA&AAZ2Y 2F | NI y:
comprehensive qualitative information to be recorded by all teachers on a regular basis to share

with others the learning journey for individual students.

Outcomes and Analysis

At the end of semester one all student learning plans and reports were uploaded to the DayMap
Learner Management System (LMS), providing easy and immediate sxtesse data sets for all
staff across all campuses of Youth Education Centre. This has enabiedccurate reporting of
studentprogress againgheir learning plan goals, particularly for those in transition across different
campuses of YEC. The process for keeping all learning plans and reports within tresshbt®me
established practice, usby all staff.

Agreed timelines ensure all ledng plans are reviewed at temeek intervals and include reporting
of progress towards learning goals and redevelopment of current goals when required. Teachers use
this current information to effectivelyaport on learning outcomes at the end of each term.

Next Priority and Targets

An identified target for the next steps towards improving the link between learning plans and
student reports is to improve the consistency and accuracy of data collectiongzEEe numeracy.

It has been identified through staff forums that measures for establishing and monitoring numeracy
diagnostic and progress data need to be refined as a priority. This work will align with the Australian
Curriculum outcomes to be triallad 2012.

Whilst we have travelled considerable distance in establishing and acting upon agreed processes,
our future work is to establish quality assurance systems thatreeiéw the contents of learning

plans and student reports. We must ensure studeate engaged in learning programmes relevant
to their individual needs, and that reporting is consistent with the goals of their learning plan.

Target 2: 75% of students identify their learning experiences as positive and engaging through the
student opinion survey.
Actions:
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All teaching staff enjoyed a day of professional learning where the Teaching for Effective Learning
(TfEL) framework was explored. The programme focused on element 2.4, Create safe conditions for
rigorous learning. This programmesad many questions for educators working within Youth

Training Centres with disengaged students which has informed the development of future
improvement targets.

All staff attended an informative presentation by the manager of the Special Education &esour
Unit that supported our understanding and provided strategies for working with students with
disabilities.

Outcomes and Analysis

HamMMm a0GdzRSYy G 2LIAYA2Y RFEGF aK2éa GKFEG F2NJ GKS
{ dzLJLJ2 NJi ¢ = & (ulbFESugaiich CéntteN@ed these t®0 areas at 77% and 79.5%
respectively. Given the nature of students and the environment we work within, this is a positive
response to these two domains. It does however indicate significant room for improvement. The
focus on pedagogy and in particular the professional learning centred on the TfEL framework
provides renewed challenges to improve teaching and learning programivesvillreview

pedagogy through &riangulated process involving self, peers and students.

Next Priority and Targets

A priority for 2012 is to collect and analyse pedagogical data at a baseline level. Initially this will
involve self assessment which will support our understanding of the instruments and indicators used
to measure pedagogy. By tlead of 2012 we anticipate all teachers will have pedagogy data from
selfreview, peers and students which will inform Professional Development Plans.

STRATEGIC DIRECTION 2: SUSTAINABLE, DIFFERENTIATED AND INCLUSIVE CURRICULUM

Target 1: A 10% increasetime number of SACE units completed successfully, compared to 2010.

Actions:

In 2011 there was a direct focus on new SACE Stage 1 subjects across YEC. All students eligible to be

enrolled in SACE with the necessary literacy and numeracy skills were @émddACE subjects
unless undertaking TAFE accredited courses. Teachers were supportediglittery of SACE
through the @rriculum Senior Leader and CoordinatoBubject teachers whose Learning and
Assessment Plans had expired were given supporvimitiag and resubmitting plans through
curriculum leadership.

Outcomes and Analysis

Across YEC eight SACE subjects were delivered throughout 20lindei@cross all subjects was
52 students. Within that cohorl 1 studentssuccessfully completed one orore subjects. Overall,
there was a decrease in the number of subjects completed successfully comp@@t0. This was
due to the increased number of short term students unable to complete the subject; the younger
average cohort age; the completion oftdation orders by long term students; Families SA
programmes conducted during school houssd theintroduction of new TAFE accredited courses.

Next Priority and Targets
A priority for 2012 is to ensure that the YEC curriculum provides quality, intfusid consistency
to meet the needs of all students. With the impending advent of the Australian National Curriculum,

we will ensure that YEC staff develop a curriculum across the Australian Curriculum, SACE and VET.

Compared to 2011, we will be expedia 10% increase in the number of students completing
accredited units successfully.
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Target 2: A 10% increase in the number of VET units completed compared to 2010.

Actions

Students of senior secondary age not undertaking SACE or whose literacy and cyuskdla

required remediation were encouraged to complete IVEC modules at the prevocational or certificate
level. A specialist TAFE group was established for stuttestady retail at Certificate level.

Hospitality certificate level studies were alsfiered. Teachers new to IVEC were supported to
understand the content and structure as well as the effective delivery of modules by curriculum
coordinators A new TAFE course Building and Construction at Certificate | level was offered to a
select group bstudents at Cavan Campus.iddéourse extended the range of work pathway based
curriculum offerings at YEC.

Outcomes and Analysis

In 2010, there were 978 modules completed compared to 780 modules in 2011. This decrease has
been due to fewer students lireg long term within the Youth Training Centres.

Next Priority and Targets
We have decided not to have a specific target around VET for 2012, as this is subsumed under the
priority and target above.

Target 3: 90% aftudentswith a reading age below 12.9ears who are enrolled for at least 20

continuous weeks improve their reading age by 20% mdman the time enrolled

Actions:

All studentsupon entry to YEGre inducted into the campus at which they arrive. Induction

includes testing inreadingagd St & ¢ KAa AYTFT2NXIGA2Y (GKSY AyTF2N)¥VA
including identified goals and strategiesdffectimprovement. Specialist teachers implement

effective reading strategies based upon the needs identified. Students iderag&dnificantly

belowtheir chronological reading age are placed into an intensive literacy and numeracy group.

Further, depending upon their deficit leyéhese studentsare programmed to be heard reading on a

regular basis.

Outcomes and Analysis

Data was kept for sidents in secure care for a period of 10 weeks or longer. A total of 31 students
were recorded with 17 (55%) improving their reading age by 20% or greater than the amount of time
spent in custodial care.

Students identified as having a reading defigiirevtargeted and programmed to receive individual
reading support. Accessing students for reading support became an issue at Cavan Campus. The
Literacy/Numeracy Committee has made some recommendations to ensure greater rigor and
consistency in the delivgrof this programme.

Generally, this is a good result and reflecitrang YEC focus on literacy and in particular reading
remediation.

Next Priority and Targets

A priority for 2012 will be to ensure that student achievement data is systematiciiyteal,

analysed and used to facilitate and demonstrate improvement in teaching and learning outcomes.
YEC currently collects literacy and numeracy data for students who are with us for a t least 10
consecutive weeks which is shared with the DepartmdrR@mier and Cabinet on a semester basis.
This will continue, and more student achievement data will be collected. Since one of the primary
foci of the Australian National Curriculum is Numeracy, we have chosen a target to reflect that fact.
We are ainng for 90% of students in YEC programmes for at least 20 weeks to demonstrate
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improvement within the Australian National Curriculum Number and Algebra strand at the
diagnosed year level.

Target 490% of ATSI students with a reading age below 12.9 yedrs are enrolled for at least
20 continuous weeks improve their reading age by 30% more than the time enrolled.

Actions: All ATSI students undergo the same induction and testing process as other students.
If identified as having significantreading ageleficit, they enter the intensive literacgnd numeracy
group for close monitoring and/aare placed ona specialised reading programme.

Outcomes and Analysis

13 ATSI students were identified as requiring reading support through individualized irstructi

Within this group 6 (46%inproved theirreading age by 30% or more than time spent in custodial
care. However, a further 4 improved their reading age by an amount greater than time spent in care.
Overal] 10students (77%) showed improvement in reaglettainment.

Within this group a number of ATSI students live in remote South Australia and record significant
reading deficits.The problem around accessing students for the Reading Programme at Cavan
applies to ATSI students as well. Thiswillbé\eBck & SR Ay HAMH ®E

Reading improvement for ATSI students is a high priority at YEC and the data indicates this
programme is very successful.

Next Priority and Targets

We have decided not to have a specific target around ATSI students for 2012. Weaféedth
priorities and targets wéaveset for next year will ensure that this cohort of students is in no way
disadvantaged and will have the same sort of opportunities as all other students following a
curriculum whichprovides quality, inclusivity and asistencyto meet the needs of all students.

STRATEGIC DIRECTION 3: A SEAMLESS TRANSWIIRKING WITHIN THE NEW
CENTRE

Target 1: By the end of Semester 1, staff have identified YEC policies and practices that are
affected by relocation to the new entres.

Target 2: By the end of Semester 2, staff have reviewed YEC policies and practices that are affected
by relocation to the new centres.

Actions:

e As part of the uncertainty associated with the building of the new centre, stefftified the
needto undertake thePsychologal Health Survey and develap associateglan.

e Leadership Team kadentified the need to review the Holiday Program Policy

e Youth Justice have writtenBehaviour Codeof the new Youth Training Centre. YEC staff will
needto look at this in comparison with the existing school policy and determine agreed work in
this area.

e Access to Internet acknowledging the role of new technologies in learning

e Staff Induction Policg needs to be reviewed before new centre openiseedto talk with
Families SA e.g. use of stores

Outcomes and Analysis
e The Psychological Health Plan identified the following areas for action:
o Improvedinformation sharingat the Flexicentre for all staff
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Staff wellbeing

Environmental factors impacting on Wieing

Uncertaintyin regard to thenew TrainingCentre

YEC curriculum and timetable

o0 Decision Making Policy

There has been some work in these areas, with the Lishife Team having the Psychological Health

Action Plan outcomeas part of their ongoing @mnda to ensure that we address issues raised.

e Lack of operational procedures from Families SA is impacting on ability to review policies

e At this stage there is no agreed educational model for the new centre, hence reviewing polices
such as the Holiday Rgoamme cannot be undertaken. YEC has 2 representatives nominated for
a Youth Justice led Programs Working Party for the new centre, but at this stagetkisg
party has not met. Similarly work on the Behaviour Code and Staff Induction iBdiéperdent
on Youth Justicavolvement

¢ Youth Connections Coordinator has been working with the Eastern Adelaide &egjiqport
Services AttendanceoGnsellor on the development of an Attendance Policy.

e Within the proposed education model, the role of newheologies in learning has been
highlighted as an area for development.

O O OO

Next Priority and Targets
e Ongoing work with Psychological Health Action Plan
¢ Development of new polices fohe new centre in collaboration with the partner agency.

Target 3: By theend of Semester 1, 2011 a new Performance Development Culture Process/Policy
is developed

Target 4: By the end of Semester 2, 2011 a new Performance Development Culture Process/Policy
is implemented

Actions:

Staff approved the Performance Developméhilture Process/Policy based on the new DECD policy.
Outcomes and Analysis

New policy will be implemented during 2012

Next Priority and Targets

Ensure thathe policy is effective and addresses the needs of staff at a time of major change.

Target 5: Dumg 2011, all staff observe/work at another campus for at least 2 days

Actions:

e Staff have been encouraged to observe at other campuses, with encouragement through their
Performance Development process.

e Some staff were asked to undertake this observatmork to support other campuses when
there was a staff shortage.

e Principal has met with nearly all YoufducationCentre staff in order to determine any issues
that they would like to raise re the new centre, their perceived role in the oemre and
support they needto operate within this new setting.

Outcomes and Analysis

e Ofthe 35 staff, 27(77%)haveobserved/worked at another campus; 2 (6%) negotiated to visit
another school as it was more relevant to their professional development and 6 (17%)dtave n
observed/worked at another campus this year. Of these 6 staff, 1 has worked at another
campus in the past. These visits have been informative for staff when considering what their
work environment and operations may look like in the future.
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e Some staffvho worked at different campuses found the experience rewarding while others
would have preferred to have visited the campus and become more familiar with the operations
before engaging in this activity.

e Moving to the new centre means that many staff wii challenged to operate in different way
and workwith a larger staff group. These issues were raised as part of the staff discussion and
have also been highlighted in the Psychological Health Action Plan.

Next Priority and Targets

e Ongoing exchangef gtaff across campuses during semester 1, 2012 in preparation for the new
Youth Training Centre.
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Analysis of Learner Achieveent Data

Characteristics of students in secure care for greater than 10 weeks during semester 1, 2011

Age No. Gender Aboriginality
Male Female Aboriginal Non-Aboriginal
10 0 - - - -
11 0 - - - -
12 0 - - - -
13 0 - - - -
14 0 - - -
15 5 5 - 1 4
16 6 6 - 3 3
17 4 3 1 1 3
18 15 15 - 4 11
19 4 4 - 3 1
20 2 2 - 1 1
TOTAL 36 35 1 13 23

During semester 1 2011, Z24udents in secure care for ten weeks or more were released, 2 were
transferred to the adult system and 10 remain in the school. Sixteen of those released were aged 18
or over and are therefore not included in Learning Plan data below. Destinationofe Hyed 18

or over include: five transitioned to other education programmes (FLO/TAFE/Flexicentre), five
referred to a range of Job Service providers, one returned to family community, three transferred to
the adult corrections or mental health systemsgfhave destinations unknown as they were

released unexpectedly from court and one refused all opportunities to receive support.

Learning Plans

KPI:  percentage of young people aged 16+, in custodial care for 10 weeks or longer, with an
Approved LearninBrogram (ALP) at admission compared to percentage with an ALP when
leaving custody.

Eight students fit this category.
¢ All enteredwithout an ALP in place.
o All left custodial care with an Approved Learning Programme in place,.
e Four are of Aboriginal origi
e Seven are male, one female

Against this indicator, a 100% outcome has been achieved.

KPI:  Percentage of young people (10 to 15 years old) in custodial care for greater than 10 weeks
with a current individualized education plan at admission to care eoeapto percentage on
leaving.

Five students fall within this age category.

e Threeenteredwith a current IEP in placg60%
e Allleft with an IEP in place 100%
e One is of Aboriginal origin.
e All students are male.
Against this indicator, a 100% outcome hbsen achieved.
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KPI:  pre- and posttesting of literacy & numeracy outcomes of young people in detention for 10
weeks or longerdisaggregated by age, gender and Aboriginality
Literacy

Profile of young people in secure care (first half of 2011) indicaiiyyegin years compared to

Reading Age* in Years at entry assessment.

* maximum reading age score is 14 years

**An updated diagnostic test was applied rrsémester which has a maximum score of 12.9,
reflecting that all students with Reading Ages of 12.94q/ears in these data sets are considered to
be independent readers.

Age in Years compared to Reading Age assessed at entry to secure care
25

20

Chronological Age
-
w

=
(=}

1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 22 23 24 25 26 27 28 29 30 31 32 33 34 35 36
Student code

TN T
IR
AARRRRR DSRARR AR

W Age at entry to secure care M Reading Age at entry to secure care

The following two data sets indicate change in reading age during time in secure care (for those
young people in secure care for 10 weeks or greater, up to the end of semester dhe 20

All students assessed with a reading age of greater than 14 (considered to be independent readers)

are engaged in SACE or VET studies across a range of focus areas. Four students fit this criterion.

NOTEa change in test analysis where the age ramgeimum fell from 14 years to 12 years and

nine months to identify an independent reader has resulted in some students measured in each

Y2RSf RdzZNAYy3I GKS RFEGF LISNA2R® | SyoS (GKS o2@S 3N
NE I RSNE 0 |thesedontinkedd Epravé following assessments from early in 2011.

YECBA (GKS .!we¢ wSIRAYy3I ¢Sad +ta |y AyEalgint &AONBSY
2011the Curriculum Committeagreed that as this test is not designed to monitor reading

improvement, progress monitoring would be better served by adopting@ading level

improvements as the indicator for reading progre¥ghile PM levels themselves are very sensitive

to slight improvements, interpolating Reading ages from them is a less accurate measure of progress

as these (reading agesye graduated in 6nonthly intervals . For example, a student who improves
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slightly

not yet

but moves into the next band may appear to have made a 6 month improvement in reading
age, when in fact this is not the case and likewise a student who has improved significantly but has
advanced into the next band will appear to have made no progress at all. These anomalies

may therefore influence the data slightly bate unlikely to change the overall trend of
improvement as indicated.

Chart2 showschange in reading agés intepolated from the change in PM levels) compared to
time between reading assessmentsr each student identified in the-54 year reading age bracket.

50.00

40.00

30.00

20.00

Time in months

-10.00

-20.00

10.00 A

0.00 -

Reading Improvement for students identified at entry to secure care with
reading age between 5 and 14 years (10 weeks or longer in secure care)

1 2 3 4 5 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 22 23 24 25 26 27 28 29 30 31

Student

W Time in Months between test dates (time in secure care) M Reading Age Growth in Months

Analysis of these data indicates:

Of these 31 students, 20 (68%) improved their reading age bynanirgt greater than the
time spent in custodial care.

29 students (94%) improved their reading age by a measurable amount.

One student measured a decline in reading age. This student had a period of time in the
community between reading age assessment dafesange of factors could have
contributed to a decline in the second assessment.

Proud Artist!

i 1B
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Chart 2 shows change in reading level (measured by BURT reading age assessWéSst) for
studentsidentified in the 514 year reading age bracket.

40.00

30.00

20.00

Time in months

-10.00

-20.00

10.00 -

0.00 -

Reading Improvement for ATSI students identified at entry to secure care
with reading age between 5 and 14 years (10 weeks or longer in secure care)

Student

H Time in months between test dates (time in secure care) M Reading Age Improvement in Months

Analysis of these data indicates:

Of the 13 ATSI students, 10 (77%) improved their reading age by an amount greater than the
time spent in custodial care.

Twelve (92%) improved their reading age by a measurable amount.

One student measured a decline in dé@g age. This student had a period of time in the
community between reading age assessment dates. A range of factors could have
contributed to a decline in the second assessment.

Summary

Students in secure care for greater than 10 weeks are demongfratgnificant improvement in
reading ability.
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Numeracy

All students are assessed using the ACER Even Stauitfue tests at point of entry to secure care.
In general terms, the tests align to Year 3, 5, 7 and 9 national benchmark levels:
The followingable indicates the level students were identified at upon entry to secure care and the
level of numeracy/mathematics they are working at currently, or were at time of release.

Student Numeracy entry | Numeracy/Mathematics curretiexit Change
Code | Age| ATSI| Gender level level +/0/ -
Student1 | 15 | N M Year 5 Year 5 0
Student2 | 15 | Y M Year 5 Year 5 0
Student3 | 15 | N M Year 3 Year 3 0
Student4 | 15 | N M Year 5 Year 5 0
Student5| 16 | Y M Year 5 Year 9 +
Student6 | 16 | Y M Year 3 Year 5 +
Student7 | 16 | N M Year 5 Year 5 0
Student8 | 16 | N M Year 3 Year 5 0
Student9 | 16 | Y M Year 5 Year 5 0
Student 16 | N M Year 5 Year 5 0
Student 16 | Y M Year 5 Year 5 0
Student 17 | Y M Year 7 Year 7 0
Student 17 | N M Year 9 Year 9 0
Student 17 | N F Year 3 Year 3 0
Stucent 17 | N M Year 5 Year 9 ++
Student 18 |Y M Year 3 Year 3 +
Student 18 | N M Year 11 Year 11 +
Student 18 | N M Year 9 Year 9 +
Student 18 | N M Year 5 Year 5 0
Student 18 | N M Year 7 Year 7 0
Student 18 | N M Year 5 Year 5 0
Student 18 | Y M Year 5 Year 9 ++
Student 18 | N M Year 5 Year 7 +
Student 18 | N M Year 3 Year 9 +++
Student 18 | N M Year 5 Year 5 0
Student 18 | N M Year 5 Year 5 post +
Student 18 | N M Year 5 Year 5 +
Student 18 | Y M Year 5 Year 9 ++
Student 18 | N M Year 5 Year 5 0
Student 19 | Y M Year 3 Year 3 0
Student 19 | N M TAFE TAFE +
Student 19 |Y M Year 5 Year 9 ++
Student 19 |Y M Year 3 Year 5 post +
Student 19 |Y M Year 5 Year 9 ++
Student 20 [ N M Year 9 Year 9 +
Student 20 | Y M Year Year 9 ++
Summary

Of the 36 students 18 (50%) have reached the next numeracy benchmark level or beyond within
their period of time in secure care. All students have maintained their entry level or increased within

the age band measured**

** as the testing processes used measure a two year age span, small increments of growth over
shorter periods of time are not identified in these data. It is a future target for Youth Education
Centre to develop strategies that recovdlidincremental growth in numecy at finer levels.
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Self Review Outcomes
Excerpts from our successful DReport:

Self Review Processes:

Self review processes are comprehensive, have evolved over a period of time and meet DIAF
standards 16. Centre self review has been inquiry based collaborative engaging a range of
stakeholders across campuses. Multiple measures data is collected and intersections of those data
sets areanalysed to inform improvement

The principal, leadership team and key members of staff have managed thevéel process
effectively. Centre improvement has been tracked over a number of years with hard copy data, data
bases, flonwcharts and covers process, performance and perception data.

The DIAfprinciples of improvement have informed centre self review aathied documentation
provided to panel members. A level 2 scan has been undertaken and staff familiarity with the
framework is being developed. Self review findings have been actioned and have informed
improvement planning and inquiry about next steps. R&pé&rom priority groups provided evidence
in relation to outcomes and improved processes.

Improvement Cycle:

The Centre provided evidence that over a number of years plans have become more focussed , data
driven, collaboratively developed and outcomesussed. Key directions and objectives are clearly
identified in the 20112013 Strategic Plan and the 2011 Site Improvement Plan provides detail about
targets, strategies and monitoring. The annual report is developed collaboratively by staff: teams
take reponsibility for reporting on various aspects of centre performance and progress The 2010
Annual Report tracks progress against priorities and sets next targets. Priorities have clearly been
resourced in a range of ways to support their success.

In particubr over a number of years self review findings have informed improvements in collection
and management of achievement data, curriculum development and improved Centre processes
and policies. Aggregation of achievement data has enabled staff to pose queestgarding next
steps in terms of how to use the data and what other data would be useful to inform teaching and
learning.

In relation to a number of priorities the leadership team has persevered over a number of years to
progress improvement agendas thaave been highly complex, involved other agencies and

sometimes required policy innovation by others to support change. The panel met with a range of
adrFFT gK2 Of SFNIeé dzyRSNERG22R FYR gSNB O2YYAGGSR

Evidence of Outcomes
Data provided to the panel on the day, and also data in the 2010 Annual Report indicates

improvements in learner achievement in literacy for a range of individuals and targeted groups. This
data is used to track growth and inform intervention. Improvedgesses and structures ( eg
information available on admission, testing following admission, curriculum and timetable
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development) support improved outcomes for all young people with qualitative data indicating the
improvements already made.

Demographicprocess and perception data has also been used to plan for improvement. Consistency
of processes across sites in relation to orientation and induction testing has been achieved. Learner
and teacher perception data trends have been tracked and indicater® smprovements and areas

for further focus. Video presentations and classroom conversations with young people added further
information and learner voice regarding learning outcomes.

Commendations:

e Afocus on the learning of all young people in the cemtas been central to planning for
improvement Over time strategic planning for improvement has become more focussed on
learning outcomes.

e The staff that the panel met were committed to and passionate about their work with young
people

e The leadership tearhas an understanding of change and change processes that support the
achievemenbf strategic outcomes

e The ongoing development of a range of effective strategies to support aboriginal young people
at the centre and connect them with their communities.

e Leaner voice has been used to inform planningrriculum and accreditation

e Ongoing and comprehensive review has occurred with other agencies both locally and nationally
to inform decision making and improvement planning.

e The collection of a range of datdgir analysis and resulting informatietearning data is
informing teaching and learning and tracking the progress of young people. A range of data is
also informing planning for the new centre

e There is collaborative development of comprehensive cumtiitutonnected to local and
national frameworks and accreditation.

e Strategic resourcing has supported the achievement of outcomes (eg day map, accreditation of
staff, laptops for all teacheys

The development of a whole centre culture has progressed witlhaesof cohesion and connection

being developed across campuses

Recommendations

e CAZNIKSNJ RS@St2LIVSy il Ay Wldz tAGe GSFIOKAYy3aQ 02
and connections to performance management processes.

e The centre could explore ways tarfher develop transition/orientation of young people
returning to schools

e Strategies such ad.it should support the development of consistency of approach by staff
in the teaching of literacy and numeracy

e ¢CKS LI ySft adzZJJ2NIa iykdeurttesexiloneBureracy fadndA TA SR LJ
practice aligned to Australian Curriculum

e The current DIAF scan could be used to identify areas for improvement and next steps could
be focussed through the use of level 4 rubrics

e Smart targets could focus furthen learning outcomes and expected levels of
growth/achievement for a range of young people across the centre.

e An investigation regarding additional data sets (quantitative/qualitative) would inform
AYLINRGSYSyYyld YR YIF @& I yagS Neinkbwe@rd giakingaQa |j dzS a
differenceK Q
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Student Achievement

Senior Secondary

SACE Results at Youth Education Centre in 2011
A total of 52 students were enrolled in 6 different Stage 1 SACE subjects in 2011. There were no
students enrolled in Stage 2lgacts during the year.

All Stage 1 subjects were delivered by YEC teaskdfig In Semester 1, 2011, 12 students enrolled
in 3 subjects through SACE. Of these, 2 were resulted with the following grades:
A=0 B=1 c=1 D=0 E=0

In Semester 2, 201104tudents enrolled in 6 subjects through SACE. Of tBasere resulted with
the following grades:
A=0 B=3 C=5 D=1 E=0

There was an increase in the number of enrolments compared to 2010. However, the successful
completion of rate was lower for thigear. Factors contributing to the nezompletion of subjects

AyOf dzZRSY WSYyR 2F 2NRSND 2N WO2yRAGA2YIFE NBtSIasSc
{! 2NJ 2dziaARS LINPGARSNAE & LINI 2F | -addzRSyiaQa 2
engagement in the subject.

Cavan
This year, 8 SACE subjects written in 2010 remained current and continued to be delivered. Stage 1
WLYF2NXIF(GA2Y t NRPOS&aadAyYy3d YR tdzof AaKAY3IQ g1 & NBGJA

SACE subject completiavas down on 2010. A number of factors have been identified which pertain
to Cavan Campus as possible reasons for this: the average length of court orders was shorter, which
meant that many students were released before subject completion; the numbdudésts

changing lessons due to Families SA special programmes; and students who commenced subjects
but then changed from SACE to TAFE accredited courses.

As part of the Case Management process, a number of students have identified TAFE studies as an
eduational and vocational pathway. As a consequence, there was an increased focus on IVEC to
adzLILR2 NI addzRSydaQ GNrXyaadazya G2 @20FGA2y 1 f LI OF

LYLRNIOIFIyGftes /SNIAFAOFGS L Ay W.dZAf RAY3 YR [/ 2Y3
teachers were tined and accredited to deliver this course, which offers direct vocational pathways
upon release from Cavan Training Centre.

In terms of VET courses:
e 4 students completed the newly introduced Building and Construction Certificate 1 and 2
students partidly completed this certificate
e 6 modules of Certificated 1 in Hospitality were completed
e 3 students completed Certificate 2 in Retail Operations
e 1 student completed 2 modules of Certificate 3 Community Studies
e 3 students completed one module each in Cerdife 2 Sport and Recreation

Magill ¢ During 201, there were no students enrolled in SACE at the Magill Campus, as there was
no-one of an appropriate agavho stayed long enougWithin our environment to warrant their
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enrolment. Most students who pass tugh Magill engage in IVE©®dules Threestudents
completed Certificate 1 in IVEC while they were at Magill, and several more are well on the way to
completion. Students who come to Magill with ongoing SACE commitments through the school they

attend

inthe community are always given strong support to ensure their continuing success.

Outreachg

The Flexicentre campus has had a year of consolidation with the focus on offering accredited
learning to all students. They have been particularly extended tjindbeir active and

positive engagement in the PLP seminar series which was conducted over several weeks.
The SRC provides an effective forum for student voice where concerns and issues can be
shared resulting in the utilisation and development of problemiving skills.

Intensive collaboration with referral agencies and the families of young people has
significantly strengthened the enrolment process and ongoing support of our students. The
program continues to develop and implement individualised learfingtudents who are

at significant risk of disengagement from education and learning.

Student Achievement in Alternative Pathways
In 2011 Youth Education Centre delivered modules in the Introductory Vocational Education
Certificate 1 (IVEC). Numbersstiidents engaged in VET courses duringl2@dre:

29 students in Building and Construction, of whorhc@mpleted the whole certificate
68 students complete@891VEC modules in General Education

38 students completed modules in Certificate | in Autometfifyre fitting)

20 students completed modules in Certificate Il in Civil Construction (Forklift)

4 students completed the IVEC Certificate across Youth Education Centre.

The figures in the table below are for discrete short courses throughout the ry¢lae icommunity.

SHORT COURSE YOUNG PEOPLE ABORIGINAL
Tyre Fitting 38 10
az2li2N) +SKAOTf 286 41

Permit

Forklift Licence 20 4

First Aid 33 3

White Card 73 11

TOTALS 450

69
Mg,
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Student Daa

Attendance

Required data re enrolments, attendance rates by year level, apparent retention rates and
progression rates are not relevant to Youth Education Centre as this is directed and controlled by the
courts and referrals. Data provided below denstrates the characteristics of the student
population. Data re admissions is provided by Families SA (FSA), now Youth Justice, Department of
Community and Social Inclusion and refers to the financial year July@0ife 2011 and hence

does not align wh DECS calendar data.

2011 Enrolments
Families SA data re thgouth Training Centre@~inancial Year 2@¥11)

During the financial year 20101 there were 100®mdmissions tdhe Youth Training Centreshis is
an average daily admissiarf approximatelythree residents/day (100admissions/365 days)he
number of admissionsotthe Youth Training Centrdgms decreased from 1013 to 10@biring the
last financial year.

Non Aboriginal

Aboriginal %

Male Female Unknown Male Female Unknown Total

0.12 0.08 0.00 0.17 0.05 0.00 0.77%

0.51 0.17 0.00 0.80 0.20 0.01 3.16%

10.29 1.65 0.00 16.28 1.96 0.02 56.52%

9.21 0.25 0.00 10.90 0.43 0.00 38.90%

0.03 0.00 0.00 0.04 0.00 0.00 0.13%

0.03 0.00 0.00 0.05 0.03 0.00 0.20%

0.08 0.02 0.00 0.07 0.00 0.00 0.31%
A"erag(f(gaari)'y Pop. 20.26 2.16 0.00 28.30 2.67 0.03 5343 | 00 0w

The table above showvtle daily population in the Youth Training Centres by cultural grang
gender. In summary this shows that on an average day:
o 22.42 students (42%) of the population are Aboriginal compared to 31Ahamiginal
students (58%). This ovegpresentation ontinues to be a trend both in South Australia
and nationally. Youth Education Centre uses this data to inform curriculum content and
planning.
e 4.83 students (9%) of the population are female and 48.56 (91%) are male. This is also an
ongoing trend in Sah Australia and nationally. Again this data is used to inform
curriculum.
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Comparison of Aboriginal and non-Aboriginal
students as a % of the Total Admissions 2007/8 -
2010/11

70.00%
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The graph above tracks the percentage of the Aboriginal population compared to th&bwiginal
population over the last 4 financial years. T¢hi®ws a slight increase indipercentage of the total
population admissions being Aboriginait has increased from 38.1% to 41.5%. During 2010/11,
there was an increase of Aboriginal students from the previous finarai year (from 410 to 417
and a decrease of 1Bon-Aboriginal students (from603 to 588). Given the ratio oAboriginalto
non-Aboriginal people within South Australia, this ovepresentation continues to be an issue
addressed at a state level. Within our school, we ensure that the programmes we deliver are
culturally appropriate and relevantVe also continue tdook for additional opportunities towork

with the Aboriginalcommunity in innovative ways.

The graph beloveompares the admissions to the Youth Training Centres by authority type over the
last 5 financiayears. It highlights théncrease in the remand population and the continued high
number of Police Custody orders. These types of admissions have implicatiang trriculum
offerings and demand that we provide a curriculum that can catetifehighly transient population

while also providing appropriate and relevant curriculum offerings for the longer term students.
Students can be on remand for extended periods of time and hence this is also a contrubuting factor
when determining curriculum aniimetabling operations.
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Admissions to Youth Training Centres by
Authority Type 2006/7 - 2010/2011
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Outreach Services
Some additional information re our Outreach student cohort for this year is:
o 511 disconnected young people engaged in education, training, and employment

programmes across the Outreach Programmes. Of tlstgdents, 75 are Indigenous andl are
youth involved withJuvenile Justicanatters.

o There has been an average 9% students regularly engaged in alternative education
programmes
o 9 students per week engaged in short vocational courses

Destination

Destiration data for our total student cohort has not been collected due to the transient nature of
the students and privacy issues relating to becoming adults and the legal implications associated
with reaching this status. Many of the students who attend thadgifl campus are enrolled for very
short periods of time and may leave the centre to attend court in the morningdanabt return to

the centre

During 201, 244 (1 dzRSyia SEAGSR G(KS hdziNBI OK t NPINI YYSac
destinations is:

Reasons for Leaving

Fulktime, Parttime work, Traineeship. 3

Page 22



Annual Report 2011

Left to attend another programme (i.e. DECS or FSA), Mainstream s| 5
Adult Reentry School or TAFE

Returned to Youth Training Centre 7

Destination Unknown/No Programme 9

This informaion reflects thehighlytransient nature of the young people with whom we waykhe

high number of destination unknown is the current data, but many of these studimts-appear
or re-contact us to resume education or to get certificates or record¢liem to continue on the
next part of their journey.

Destination dda re 2010Building Links Students

The graph below tracks the destinations of the Buildiiks students over the last sigars. Even

though there has been a downturn in employment oppurities in thisvocationalarea, the number

of apprenticeships for the students in 2010 remained the same as for the last 3 years. During 2010,
the school leaving age increased to 17 years hence there was an associated decrease in the TAFE and
Uni destingions but an increase in the Year 12 and Year 12 Doorways to Construthicee

students from 2011 have already been offered genuine apprenticeships for 2012. The students
opted to complete the course before commencing apprenticeships which the emplaygre happy

to support.

The Buildinglinksprogramme continues to be one of the most po@uVET courses for thgasern
AdelaideRegion Students from thé&lorthern Adelaide Region also attend, in particular from Golden
GroveHighShool. The programmeontinues to be successful due to the generous partnership with
Housing SAWe are currently exploring opportunities to make this programme sustainable in the
future.

Destination of Building Links Students 2005 -
2010

20
15
10

Lan I |

Apprenticeships  Employment ~ TAFEand Uni Straightyr ~ Yr12 & D2C Plus Unknown/travel
12School

W2005 m2006 m2007 m2008 m2009 m2010
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Client Opinion

Parents

As a school, we have limited/no contact with parents while skudents are in the Youth Training

Centres hence we do not survey these pareR&sents are provided with regular reports from the

school. In previous years waveattempted to survey the parents of our students in the

community, but we were unsuccds$in gaining enough responses to gain information. This year,

we have chosen not to undertake this survey. During detention planning within the training centres,
parents are involved in the mapping of pathways with their child. At the Flexicentexras@arent
IANRdzLJA FNB | OGA@Ste Ay@g2f SR Ay GKS SyNRfYSyid:z
as well as the planning of pathways and transitions into other training or employment.

Students
Thisis the second year thate have chosenotuse the survey provided by DEHG&~ DECDYyith
some modifications due to our unique location. The survey given to students was broken in to 4
sections:

e Quality Teaching and Learning

e Support of Learning

¢ Relationships and Communication

e Leadership and De&ton Making.
Each section contained a series of questions with a rating scale of one (lowest ranking) to five
(highest ranking) and a text response. The rating scale also had visual cues of sad and smiley faces to
support the students completing the suwy. In total there were 41 questions. At the end of the
survey there was also a text resporagilablefor any other comments the students would like to
make.

Factors impacting on outcomes:

Student sample sizeMagill¢ 24 students who had been at trsehool for at least two days; Cavan
33 students and Outreaah8 students.

Environment; Magill and Cavan being Youth Training Centres; Outreach campus being voluntary
attendance (except for those on orders). Outreach includes students from the Rliegice

The results of the 41 questions were (maximum rating of 5):

Magill Cavan Outreach | YEC
Quality Teaching and 3.81 3.42 4.4 3.88
Learning
Support of Learning 4.14 3.49 4.26 3.96
Relationships and 3.82 3.35 4.28 3.82
Communication
Leadership and &xision 3.88 3.2 4.32 3.8
Making

Atthe two Youth Training Centreampuses, Support of Learning was the highest ranked section.

This may be due to theurriculum being at an appropriate and engaging level and personalised
learning informed by diagnostidata. Many of our students have not been at school for a period of

time ¢ at YEC they are able to access small classes and individualised literacy and numeracy support
which is part of an Individual Learning Plan informed by intake assessments. piiug ssievident
throughout all Learning Areas
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Student Survey 2011
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The graph below deonstratesthat YEC has increased in all areas of the survey, which is a very
LR2aAGAGS 2dzi02YSo 5dzNAy3 (GKA&a @SIFENI ¢S KIS KIR
moving tavards more personalised learnirfgr each studenthas contributed to these positive
outcomes.

Student Survey 2010 and 2011
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At the Magill campus thhighlyranked questions were:

2010 with their score 2011 with their score

e My teachers expect me to do as well as | can| ¢ My teachers expect me to do as well as | can
(4.75) (4.8)

e Thereis someone at school that | can talk to if| e« If | am havingdifficulty learning something, my
have problems. (4.66) teachers always help (4.5)

e This school encourages students to have a | e My teachers are easy to understand (4.37)
sense of pride in their achievements. (4.56) | e¢ My school is clean (4.34)
e This school is well organised (4.45)

At the Magill campus, the lower ranked questions were:

2010 with their score 2011 with their score
e Students at this schoolra well behaved (3.12)| ¢ Students at this school are well behaved (2.88
e | am happy at this school (3.52) ¢ In my school, we learn about differertultures
¢ In my school we learn about different cultures (3.09)
(3.54) e | am learning a lot at this school (3.3)

e Teachers clearly explain what students are e | am happy to be at this school (3.34)
learning (3.63)

In analysing this data, Magill staff were bqileased and affirmedith the highly ranked items. For
iKS aSO2yR &SI NI NdzyyAy3Ixn &Hd {0 $IAOKSNH y$E 1IDENBERS |
the relentless focus on teaching that we foster here, and reflecting the consistently high standards
IyR SELISOGIGA2YE 6S KI@gSe ¢KS ySEG Gg2 AGSvas
awayshé L > IyR dae& GSIFOKSNER N’ Slhaeée G2 dzyRSNaGLlY
showing that teachers are doing their job effectively and in a way that is amenable to our students.
Gaeé &a0OK22f dasa sufpfiss to stafbut@wagricethat our efforts to improve our
housekeeping were noticeaihd appreciatet! In terms of the items which were ranked at the lower
end of the scale:
e Students at this school are wélehaved
This is the second year running that this item has had the lowesésand once again our analysis
tended towards suggesting that respondents are assessingeothatd (1 dZRSy 14 Q 06 SKI @A 2 dzN
and making a personal judgment. In this light, we waxpectthe item to score lowly. We
continue to feel thatthe lowsdé NB Tt SOG A 2dzNJ 4G dzRSy 1aQ 3ISYSNI )
their own behaviour, and we will continue to emphasise the importance of learning how to do this.
e In my school, we learn about different cultures
Once again, this item featured inlas @ SI NRa f 26SNJ 402NBa ¢tKSys ¢S
understood, as we felt wdid present a lot of material around different cultures. This year we
acknowledged that analysis had to go deeper. We began by accepting that a significant number of
our students feel that Indigenousbéariginal culture is the only one attended to. Since we live in
Australia, and given the oveepresentation ofAboriginal youth in the Juvenile Justice System, this is
hardly surprising, but discussi®havefocussed ohow we might change the perception of our
students. While our student cohort does not fully appreciate the concept of different culiuaed
in many cases is actively antagonistic towards cultures different from their own, we accepted that
we couldbe doing more here. We only teach three lessons per day, which does not afford much
opportunity for theme work, but we thought the idea was worth exploring. The suggestion was
made that, given the present circumstances inmarldd Df 20 £+ A fwe $hauibe LIS NK I LK
giving more time to teaching our students about Muslim culture. Generally, staff became enthused
about grabbing opportunities as theyarisg S ¢gAf f €221 F2NJ 0K2aS adSI OKlI
2dzNJ a0 dzRSyGaQ ¢l NBySaa 2F 20KSNJ OdzA G dz2NBa @
e |am learning a lot at this school
CtKA& ¢l & GKS 2yte ySg AGSY Ay GKA& @SINRa f26SNJ
like to think our studentarelearning a lot here. It was suggested that for a lot of our students, their

v
g
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stay with us is relatively short one, and the amount they consider to have learnt might be

commensurately small. We talked about feeding back more information to students about what

they have learnt, acknowledging that this feedback would need to be specific anghodjimality.

CKS 1jdzSaiA2MMBo &SI agARSed& G 1Sy aSNR2dzate o6& 2dz
response to this item was a matter of student perception, and that in fact, we have a great deal of
evidence to show that thegre learning adt.
e | am happy to be at this school
This is the third item out of the four which also scored lowly last yaragainasked the question,
6X2dz R addzRSyda oS KFELIL®R (G2 o0S 4 GKAa aoOKz22f K
whole idea of bang here with their time just in the school setting, where every indication is that
they are happy?
Even though these items were the lowesinked ones, it has to be noted that the scores were still
relativelyquite high in the given scale.
In their Action Planin response to this survey, the Magill staff have included the following actions:
e ¢SIOKSNE (2 aidiNBaa (GKS AYLERNIFYOS 2F fSIFNYAY:
behaviourand actions.
¢ Promote adherence to the school rules established bySRC
e 9ELX 2NB G(G(KS O2yOSLIi 2F adKSYSE 62N) .02 LINBY2I
e Explore mechanisms for effectively feeding back to students what they have learnt in
particular lessons
e Continue to foster very positive relationships with state
At the Cavan campus, theghlyranked questions were:
2010 with their score 2011 with their score
e | get on well with others at my school (3.94 e Students at this school are encouraged to
e Students know how they are expected to achieve to the best of their ability (3.91)
behave at school (3.9) ¢ My teachers expect me to do as well as |
¢ My teachers expect me to do as well as | can (3.85)
can. (3.87) ¢ If I am having difficulty with something, my
o | feel safe at this school (3.6) teachers always help (3.85)
At the Cavan campus the lower ranked questions were
2010 with their score 2011 with their score
e | am happy to be at this school (2.56) e | am happy to be at this school (2.04)
e This school is well organised (2.83) e Students at this school are well behaved
e | am learning a lot at this school. (2.87) (2.73)
e My teachers regularly discuss my pnags | ® | get excited about the work | do (2.94)
with me (2.94)
Staff analysis of iedata noted that each of the statements identified as higher ranking from the
surveys focus on learning, and in particular the concept of personalised learning. This response is
LX SIraAy3a G2 asSS Fra GKA& KrFra 0SSy | (Sé& ¥20dza 27
indicates students believe their teachers have an intimate knBvleS 2 F S| OK & (i dzRSy G Qa

learning/achievement levels and work with individuals to build upon this within their own abilities.
There is also a sense of expectation for students to continuously improve. Students also value the

immediate availability oflearning support.
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LG ¢la y23SR GKIG GKS adlraSySyd aL Y KI LLR
and perhaps this is a factor we may have little impact on.

In their Action Plan in response to this survey, the Cavan staff haveeuaictbe following actions:
¢ Corduct a review of the Behaviour thagementPolicy in collaboration with Training Centre
staff and ensure consistency in behaviour expectations and responses.
e Collaboration with Youth Workers to develop a positive learning enmient that is focused
on learning.
e Review the current curriculum pattern to reflect the changing cohort of the Cavan student
population.
e Improve and increase options for curriculum accreditation/future pathways as evidence
AYRAOI (Sa (K Sfar§ouhg@ebpld t@dengadg linNehRing A €
¢ Showcase the work of students more continuously throughout the year, within the centre
and across YEC.
e Establish a Curriculum Promotions brief that could become a part of an SSO role.
At the Outreach campus theighly ranked questions were:

2010 with their score 2011 with their score
e If I am having difficulty learning something, ¢ My teachers know what | can do and how
my teachers always help. (4.55) to help me (4.75)
o | feel safe at this school (4.48) e Students know how they are expected to
e | can easily talk to my teachers or other behave at school (4.75)
adults at this school (4.45) e If I am having difficulty learning something,
e My teachers know what | can do and how my teachers always help (4.75)
to help me (4.43) e | ge on well with others at my school (4.75

At the Outreach campus, the lower ranked questions were:

2010 with their score 2011 with their score
e | get excited about the work | do (2.8) e Students at this school are well behaved
e | like to help others (3.05) (3.25)
e Students at this school are well behaved | e | get excited about the work | do (3.5)
(3.24) e In my school, we learn about different
e | use a variety of interesting learning cultures (3.63)
materials ( 3.34) e My school is clean (3.63)
e Everyone takes good carof the school
(3.63)

Outreach staff

Analysis of data:

There were 2 questions that appeared in both 2010 and 2011 lower ranked questions:

dl get excited about the work | dé

§ GdzRSyGa G GKAa aoOKz22f FNB ¢Sttt o0SKI @SR

Again the variation between resporsgas minor and it is difficult to know the exact interpretation

of what was implied. 8 students completed the survey in 2011.

¢ 384G SEOAGSR lo2dzi GKS 62N] L R2Q

e Options for practical activities such as a cooking program have been implemented.

e PLP semina that involved all students were particularly successful. These encouraged whole
group engagement and participation within a clear structure.

e Discussion has occurred around changing some IVEC modules (Social skills) and activities that
engage students nre effectively and practically

e Student ‘engagement in pracUcaI/hands on activities. This is open for further exploratlon

W{ddzRSyida F+d GKA&A aoOKz22f FINB ¢Sttt 0SKIGPSRQ
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¢ Most students enrolled in the Flexicentre general program have a prior history of poor
engagement in learning. Following engagement and participation irptbgram there is
evidence of improvement in this area.

e The enrolment process involves a clear focus on students understanding and agreeing to a
behaviour code encompassing:

e Expectations ohppropriate behaviour on site

e Safe and appropriate conduct on all transport.

¢ Within the context of the YEC Behaviour Management Policy, individual circumstances of
students are considered in the negotiation of behaviour and consequences.

e Regular SRC meegs providing a forum for students and staff to discuss issues and concerns

¢ One on one meetings with students that monitor participation and engagement

e Review meetings as required.

Staff

As per the student survey, this year is also the second yeag tist DEC$now DECD) survayith
some modifications due to our unique location. The survey given to staff was also broken in to 4
sections:

Quality Teaching and Learning

Support of Learning

Relationships and Communication

Leadership and Decision Making.

Each section contained a series of questions with a rating scale of one (lowest ranking) to five
(highest ranking) and a text response. In total there were 47 questions. At the end of the survey
there was also a text response for any other commentsstiaéf would like to make.

Factors impacting on outcomes:

Staff sample sizeMagill¢ 13 staff; Cavag 11 staff and Outreach 8 staff.

Environment; Magill and Cavan being Youth Training Centres; Outreach campus being voluntary
studentattendance (excgt for those on orders). Outreacdomprises oktudents from the

Flexicentre

During 2011, the leadership team had only one chantiee Student Services and Pathways
Coordinator position at Magill was filled internally for term 1 and then a new appeaintwas
made from term 2.

Performance development processes have continued with all staff.
We have continued to analyse the results of the survey as three separate campuses and as a whole

school so that we can identify issues at particular campuSeszall the results of the Staff Survey
were very positive.The maximum rating is 5.0hese results are summarised in the graph below.
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Staff Survey 2011

4.6

MW Teaching & Learning

M Learning Support
M Realtionships & Communication

W Leadership & Decision Making

Magill Cavan QOutreach YEC

Overall, the graphs reflect a very healthy school environméeFte averages for the lowest areas
were all4.01andabove, which isiigh considering there is a maximum of 52D11has continued to
be a year of change for staff. This has included

J Theongoing work around the building of threew Youth Training Centre which continues to
have much uncertainty for outaff due to our limited involvement in the process
o The associated need to tecate the Outreach programs with the pending closure of the

Magill campus of YEC. At this stage we still do not have a new location for this program and again
this contributesto uncertainty amongst staff.

o The ongoing developments of théearner Management System, DayMap. Staff have
continued to embracethis system exceptionally wellwith this year seeing the introduction of
DayMap for the writing of Student Reports, the stgeaof Learning Plans and the recording of
Induction and Assessment Data for students.

. The ongoing development of a curriculum for the longer term students with a changing
population¢ at some stages we have students who are able to engage with SACEahdrdtmes

there is a large cohort who prefer VET accreditation. While both offerings are complementary, it
requires us to have a curriculum that is responsive to the changing needs of the changing student
cohort.
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Staff Survey 2010 and 2011

4.35
4.3
4.25
4.2
4.15
4.1

Rating

4.05
m 2010
3.95
39
3.85

m 2011

The above graph further highlights tleegoing improvement in each of the surveyed areas over the
last years. Below there has been a detailed analysis at each campus about this staff survey.

At the Magill campus thhighlyranked questions were:

2011 with their score

2010 h their score

e This schobprovides a safe and secure e Students from all bacgrounds and cultures are

environment. (4.82)
e Teachers at this school care about how their
students are going. (4.73)

treated fairly at this school (4.85)

e Teachers at this school care about how their

e Teachers are enthusiastic in their teaching.
(4.73)
o Discipline problems at our school are handlec

fairly. (4.73)

students are going (4.77)
e There are positive relationships between

teachers and students at this school (4.7)
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At the Magill campus, the lower rkad questions were:

2010 with their score 2011 with their score

e Teachers feel appreciated for the work that they do in this| e Teachers feel appreciated for the work that they do
school (3.3) in this school (3.64)

e Teachers can freely express their opinions or concerns to| e | am happy with the opportunities | have to discus
other staff at this school. (3.42) and receive feedback on my work performan¢g.85)

e | am happy with the quaty of feedback | receive on my e hdzNJ A40K22f Q& LINE ZNdeedsi of
work (3.55) every student (3.85)

Analysis of this data by the campus sttibwed that we werererypleased with the highly ranked

AdGSyao C2NJ GKS aSO2yR &SINJ) NdzyyAy3asz ac¢Sk OKSNA
J2Ay 3¢ OFYS Xy IBKEKSN2 DAGKNBEXSNSE NB LRAAGADSS N
da0dzRSyida G GKAA aOKz22f of ¢tKAa Aa | adNeBy3a OGAy
positive relationships, and of our belief that they lead to improved student outéole & { (G dzRSy (i

FNRY Fff oF O13aINRdzyRa FyR OdzZ 4dzZNB& | NS GNBIFGSR T
GKS KAIKE&@ NIYy1SR AidSyvyao LG NBFESOGa FHtt GSI OK:
ways we have tried to address al@wO2 NAy 3 AGSY Ay (GKS &addzRSyid adzND
a0K22ft S tSIFENY Fo62dzi RAFFSNBY (G Odz (dzNBa dé Ly

clearly that

e Teachers feel appreciated for the work that they do in this school
Thiswas answeredn relation to getting feedback from thBrincipal. Further discussion clarified

GKFOGZ Ay FLEOGX aiAyOS (KS t NR fiaSbdeddimbde to adkddvdedggs S| NI
GSIFOKSNEQ STF2NI A FyR GKF G G K8 NBaff &do delt thabthey |y 2
emotional stress of dealing with young people who have committed serious crimes is-under
appreciated.

e | am happy with the opportunities | have to discuss and receive feedback on my work

performance
Discussion here raised ttedz33Sa A2y GKIF G LISNKFLA GG§SFOKSNER TSi

because they are not getting feedback forma]lhough it was pointed out that this izt the same

as askingfor someone to give them feedback formally. Further analysis showedotimateam
teaching approach at Magill fosters reflection on teaching and feedback from our teaching partners;
that the incidental conversations we have around teaching are very informative; in short, thdd we
debrief and give feedback but should we movdowards formalising a process? It was felt that
collaborative colleague Performance Development meetings would be vital in expediting this.

e hdzNJ a0K22f Q&3 LINPINI YYSa LINPBARS T2N 6KS ySSR:
Primary analysis focussed on the proposition thavould be very hard to do this completely, that
we cannot provide for the needs efrerystudent, but at least some; but discussion soon uncovered
an appreciation that there are many areas where we could improve the situation considerably. It
was concedd, for instance, that the older boys and girls need more resources that are appropriate
to their age group as well as their ability addition, ve could build up a bank of Stage 1 resources,
while providing more opportunities for our students to accessC&. At the other end of the scale,
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special education resources, too, need to be added to continually: it was reported that éhese
being acquired on an ongoing basis.

Even though these were the loweainked items, the scores were still quite high ie tjiven scale.

In their Action Plarin response to this survey, the Magill staff have included the following actions:

In terms of being appreciated for the work that they dathis school, Magill staff feel that
comparisons with mainstream are unconstrivet and countesproductive, and should be
avoided

Leadership Team and staff to explore ways to address the emotional stress of dealing with
young people who have committed serious crimes

Leadership to continue its proactive stance in giving positivelfeekl to teachers for their
creative contributions to student learning

Leadership Team and staff to explore the collaborative colleague performance development
process as a means of giving feedback on work performance

Magill staff to build resources arodrSACE work for older and more capable students

At the Cavan campus, theghlyranked questions were:

2010 with their score 2011 with their score

e There is supportive leadership in this school (4.5)| e Staff are supported by the school in the

e | am supported in discussing issues with otherstg Y Yy 3SYSy G 2F &a0GdzRSy (3
(4.38) e There are effective student behaviour

e Staff at this school care about each other. (4.38) | management procedures in the school (4.91)

o | feel |l belong in this school (4.38) e Students from all backgrounds and cultures ar

e | am happy to be in this school (4.38) treated fairly at this school (4.82)

At the Cavan campus the lower ranked questions were

2010 with their score 2011 with their score

e This school has high expectatisrof the students | e h dzNJ A OK22f Q& LINE I NI VY

3)

e hdzNJ a0K22f Qa LINRPIANI Ya e Teaches can freely express their opinions or
every student. (3) concerns to other staff at this school (3.64)

e Teachers at this school use strategies which enalf ® | am encouraged to discuss and share
students to be lifelong learners (3.13) teaching methods and strategies with other

of every student (3.55)

teachers (3.8)
e Teachers feel appreciated for the work that
they do in this school (3.82)

Analysis othis data by the campus staff identified an overall improvement when compared to 2010
aggregated responses. The highly ranked measures highlighted the opinion that student wellbeing is
a focus of our work and effective systems are in place ®usnparticipation and engagement are
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maximised through effective behaviour management principles. The areas identified as having room
to improve centre on issues of performance development and building a culture of sharing our work
to build an improved leel of respect for the diversity of learning programmes and learning styles
students and engaged with.

In their Action Plan in response to this survey, the Cavan staff included the following actions:

¢ Increase the amount of sharing curriculum and pedagugtaff meetings to improve the
awareness all staff have of what happens in areas they do not worlgirtuericulum outcomes,
teaching and learning strategies

e Show explicit appreciation for the range of valuable work being done across the school by all
staff.

¢ Recognise and value the core work of teachers and monitor the amount of extra duties and
responsibilities.

e Begin to consider the controls and security issues within the training centre as a foundation on
which to build creative programme respgesto, rather than a ceiling which restrictseativity.

At the Outreach campus thgighlyranked questions were:

2010 with their score 2011 with their score

e Teachers at this school care about how their| ¢ My professional needs and interests are

students are going (4.72) met by the professional dvelopment
e Students from all backgroundand cultures provided by this school (4.63)
are treated fairly at this school. (4.72) e | have appropriate opportunities to be
e Staff at this school care about each other involved in decision making (4.5)
(4.65) e Staff are encouraged to pursue
e There are positive relationships between professional development (4.5)

teachers and students at this school (4.62) | e | am happy to be at this school (4.5)
e | am supported in discussing issues with
other staff (4.5)

At the Outreach campus, the lower ranked questions were:

2010 with their score 2011 with their score

¢ Learning programs at this school are responsiv| ¢ Teachers feel appreciated for the work tha
to student needs.(3.58) N

ehdzNJ A0K22f Q& LINE 3 NI ya ey dointhis school (3.38)
every student. 8.62) e This school has high education
e This school uses student assessment
information to evaluate, develop and refine
teaching programs (3.67) e Teachers at this school use strategi
e Teachers here have high learning expectations
for all students. (3.79)

expectations of the students (3.63)

which enable students to be life long learner
(3.63)

Analysis of Data:

Flexicentre staff continue to promote and prioritise the development ofitp@srelationships

between staff and students.

Staff formulated the followingasponse/actios:

e Access to appropriate professional development and support. Opportunities exist externally and
also within YEC staff who have the appropriate expertise toigeothis.
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e s it possible for staff to consider PD options and submit these requests at a later date? In the
completion of the PD requirements for the year, staff felt that they did not have enough time to
explore appropriate offerings and possibilities.

e Aconcern for all staff at the Flexicentre continues to be around students with significant mental
health issues and thetudentsd FA Gy S&da FT2NJ 62NJ € LI NILAOdz I NI & 4
threat of danger for staff and students. Staff did not fieé appropriate for these students to
be recurrently part of the program without psychological intervention and approval of fithess by
a medical practitioner.

e Most staff expressed issue with the survey around the overall awkwardness of completing it and
the interpretation of results. Any slight variation within the results appears to have effect on the
end statistic for each particular question.
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